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What is a whole-school evaluation – 
management, leadership and learning?   

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspectors evaluated and reported under the following headings or 
areas of enquiry: 

1.   The quality of pupils’ learning 

2.   The quality of teaching  

3.   The quality of support for pupils’ wellbeing 

4.   The quality of leadership and management 
5.   The quality of school self-evaluation 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area. The board of management of the school was given an 
opportunity to comment in writing on the findings and recommendations of the report, and the 
response of the board will be found in the appendix of this report. 

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Bí Cineálta 

1. The name of the DLP and the child 
safeguarding statement (CSS) are 
prominently displayed near the main door 
of the school / in the reception area. 
Following the school’s adoption of the 
updated procedures 2025, it is also 
required to display a student-friendly 
version incorporating the name of the 
DLP beside the CSS. 

2. The school's child safeguarding 
statement has been ratified by the board 
and includes an annual review and a risk 
assessment. 

3. All teachers visited were aware of who to 
go to if they had a child protection 
concern. 

4. The school's child safeguarding 
statement meets the requirements of the 
Child Protection Procedures for Primary 
and Post-Primary Schools 2023 or the 
updated procedures 2025. 

5. The minutes of the last three board of 
management meetings contain a child 
protection oversight report in line with the 
requirements of the Child Protection 

1. The school has developed an anti-
bullying policy using Appendix A of Bí 
Cineálta, it is reviewed annually (or 
earlier if required) and includes a 
student/pupil friendly version that is 
displayed where students/pupils and the 
school community can see it. 

2. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, staff, parents and 
pupils/students. 

3. The board of management minutes 
record that the principal provides an 
update to the board at each ordinary 
board meeting that meets the 
requirements of Bí Cineálta. 

4. The school has appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment. 

5. All staff visited report that they have read 
the school’s Bí Cineálta policy and that 
they are aware of their roles and 
responsibilities in preventing and 
addressing bullying behaviour. 



Procedures for Primary and Post-Primary 
schools 2023 or the updated procedures 
2025. 

6. The board of management has ensured 
that arrangements are in place to provide 
information to all school personnel on the 
Child Protection Procedures for Primary 
and Post-Primary Schools 2023 or the 
updated procedures 2025. 

7. School planning documentation indicates 
that the school is making full provision for 
the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE) 

8. Child protection records are maintained 
in a secure location 

 
The school met the requirements in relation to each of the checks above.  

 

 

 
 
 

 
 



Whole-school evaluation – management, 
leadership and learning 

 

Dates of inspection 10/03/2026 – 12/03/2026 

Inspection activities undertaken 

 Meetings with principal and in-school 
leadership team  

 Meeting with representatives of the 
board of management 

 Meeting with parent representatives 

 Meetings with teachers 

 Review of relevant documents  

 Pupil focus group  

 Analysis of parent, pupil and teacher 
questionnaires 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal, deputy principal and 
teachers, and to parent and board of 
management representatives 

 

School context 
Shellybanks Educate Together is a co-educational primary school in Sandymount, Dublin 4. It is 
a multi-denominational school and operates under the patronage of Educate Together. At the 
time of the evaluation, the school’s staffing allocation comprised an administrative principal, 
fourteen mainstream class teachers, two teachers for autistic pupils, five full-time teachers and 
one part-time temporary support teacher for pupils with identified needs. School staffing also 
included nine special needs assistants (SNAs). There were 335 pupils enrolled in the school.  

 

Summary of main findings and recommendations: 

Findings 

 The quality of pupils’ learning was very good, overall; they were confident and articulate 

learners. 

 Overall, the quality of teaching was very good; teachers were well prepared for lessons 

and communicated enthusiasm and enjoyment in learning.   

 The quality of support for pupils with identified needs was of a very high quality; the co-

ordination of support was exemplary. 

 The quality of support for pupils’ wellbeing was very good and represented a significant 

strength of the school.  

 The quality of leadership and management was very good with elements of excellent 

practice also observed. 

 The quality of school self-evaluation (SSE) was good; school leaders sought the views 

and opinions of pupils, parents and staff as part of the evidence-gathering process. 

Recommendations 

 To support pupils to improve their listening and concentration skills, teachers should 

explicitly teach, model and reinforce listening and turn-taking skills further. 

 Sa Ghaeilge, ba chóir do na hóidí tuilleadh béime a chur ar stór fhoclóra níos leithne a 

mhúineadh agus abairtí iomlána a chumadh, chun scileanna labhartha neamhspleácha 

na ndaltaí a fhorbairt go céimniúil ar bhonn uile-scoile. 

In Irish, teachers should place further emphasis on teaching a wider vocabulary and on 
composing full sentences to incrementally develop the pupils’ independent speaking 
skills on a whole-school basis.  



 Teachers should ensure that lesson content and tasks are consistently aligned with the 

range of pupil abilities. 

 

 

Detailed findings and recommendations 
 

1. The quality of pupils’ learning 

 The quality of pupils’ learning was very good, overall. In the lessons observed, pupils 

generally participated well and were motivated learners. In the surveys administered 

during the evaluation, most pupils indicated that they enjoyed their lessons and learning.   

 Pupils’ learning experiences were of a high quality. There were many praiseworthy 

examples of how teachers had successfully integrated pupils’ learning across the wider 

curriculum. 

 Pupils’ learning in English was very good overall. They were confident and articulate 

learners. In the surveys issued to parents, almost all parents indicated that the school 

was helping their child to progress with reading. In the middle and senior classes pupils 

read with fluency and expression. They effectively applied their knowledge of 

comprehension strategies to their novel work. Pupils’ phonics and early literacy skills 

were developed systematically. Pupils could decode texts and recognise words using 

decodable and graded readers.  

 Generally, pupils demonstrated very well developed speaking and presentation skills. 

However, a significant minority of pupils required support to improve their listening and 

concentration skills to enable them to interact more effectively during lessons. Teachers 

should explicitly teach, model and reinforce listening and turn-taking skills further.  

 Pupils had opportunities to engage in free writing. They employed the writing process to 

good effect to create text in a range of genres. Some fine examples of pupils’ individual 

writing were observed in pupils’ copybooks. However, there was variation in pupils’ 

engagement with drafting and re-drafting, as part of the writing process. To further 

develop their knowledge and understanding of the components and associated 

language of the writing genres, teachers should ensure that pupils have more regular 

opportunities to redraft their work.  

 In numeracy, pupils were given opportunities to apply their mathematical learning in 

practical contexts. Their attainment was very good, overall. They accessed a broad 

range of concrete materials and manipulatives. Many pupils could present their learning 

using mathematical reasoning and through mathematical modelling. To optimise the 

impact of this work, pupils should be provided with further opportunities to use this 

language as part of Maths Talk to communicate their mathematical thinking. 

 In Social, Environmental and Scientific Education, pupils were very interested in and 

curious about the past and the world around them. They engaged in investigations and 

project-based learning. Throughout the school, pupils were developing the knowledge 

and skills needed to promote sustainable development.   

 Sa Ghaeilge, cé go gcuireadh béim ar fhoclóir, ar léitheoireacht, agus ar fheidhmeanna 

teanga, labhair roinnt mhaith de na daltaí le heaspa muiníne agus líofachta. Ar mhaithe 

lena ngnóthachtail a uasmhéadú, ba chóir do na hóidí tuilleadh béime a chur ar stór 

fhoclóra níos leithne a mhúineadh agus abairtí iomlána a chumadh, chun scileanna 

labhartha neamhspleácha na ndaltaí a fhorbairt go céimniúil, ar bhonn uile-scoile. In 

Irish, while vocabulary, reading, and language functions were emphasised, many of the 

pupils spoke with a lack of confidence and fluency. To enhance their achievement 

levels, teachers should place further emphasis on teaching a wider vocabulary and on 

composing full sentences, to incrementally develop the pupils’ independent speaking 

skills, on a whole-school basis.  

 Pupils in the focus group meeting spoke positively about how their teachers worked to 

make lessons and learning fun. In the surveys, almost all parents indicated that their 

child was treated fairly and respectfully in school and that their child enjoyed coming to 

school. 



 

 

2. The quality of teaching 
 

 Overall, the quality of teaching was very good. Teachers were well prepared. They 

affirmed and encouraged pupils. They communicated enthusiasm and enjoyment in 

learning.  

 A wide range of visual resources and digital resources was used to provide creative and 

playful approaches to teaching and learning across the school. In many lessons 

observed, the challenge of lesson content and associated tasks was closely aligned with 

pupils’ ability levels, with potential in a few settings to develop this further. Teachers 

should ensure that lessons and lesson tasks were more consistently aligned with the 

range of pupil abilities.  

 In the best instances, teachers facilitated open-ended and challenging learning 

experiences, which were stimulating and accessible for all pupils. They guided 

classroom discussions skilfully, ensuring that interactions were linked to enquiry-based 

approaches and the development of pupils’ critical thinking skills. Where teaching was 

less effective, there was an over-emphasis on teacher-directed approaches. Teachers 

should ensure an appropriate balance between teacher input and skilfully guided 

classroom discussions.  

 Teachers employed a good range of assessment methods, including a commendable 

range of screening and diagnostic tests. Some good examples of written formative 

feedback were also noted. To further embed learning, there was a need for pupils to 

make changes to their work in light of feedback provided.   

 Support for pupils with identified needs was of a very high quality. The co-ordination of 

this support was exemplary. Very good systems were in place to enable staff to share 

practice and ensure a consistency of approach to provision. Lessons were underpinned 

by clear learning outcomes. Support plans were appropriately informed by assessment 

information. Commendably, pupils were supported to co-design their own learning 

targets as appropriate.  

 In the special classes, staff delivered autism-specific teaching approaches in a calm, 

organised and nurturing atmosphere. Staff worked well to ensure that transitions for 

pupils during the school day were well managed. 

 
 

3. The quality of support for pupils’ wellbeing 
 

 The quality of support for pupils’ wellbeing was very good and represented a significant 

strength of the school. Initiatives such as the Wellbeing committee, the provision of 

sensory supports and participation in national initiatives such as the Belong To quality 

mark for primary schools, contributed positively to pupils’ wellbeing. Pupils displayed a 

commendable sense of pride in their school. Those pupils who took part in the focus 

group described the school as a place where there was no judgement and everybody 

felt at home. 

 Pupils were provided with meaningful opportunities to connect their classroom learning 

with real-life contexts through the wide range of educational visits and community-based 

experiences provided. An active students’ council provided a useful structure to promote 

pupil participation in decision-making. 

 The principal and in-school leadership team collaborated very effectively to provide a 

broad range of curricular, co-curricular, and extra-curricular opportunities for pupils. 

School leaders and teachers created attractive and well-organised learning 

environments. 



 The school fostered strong relationships with parents to support pupils. Representatives 

of the parents’ association were highly supportive of the work of the school and 

expressed satisfaction with the school’s openness and the welcome given to parents.   

 School leaders engaged proactively with relevant external professionals, outside 

agencies and other education providers.  

 

4. The quality of leadership and management 
 

 The quality of leadership and management was very good with elements of excellent 

practice also observed. The board of management met regularly and provided very 

strong support and guidance to the principal and staff. Board members displayed a clear 

understanding of their role in leading teaching and learning. Commendably, board 

meetings included an analysis and discussion of trends in pupils’ attainment. The 

principal’s newsletter to the school community included an update on curricular issues 

and an annual agreed report was issued to parents by the board. 

 The principal demonstrated exemplary leadership and management skills. She was 

highly committed to the school’s ethos and promoted a culture of reflection, 

improvement, innovation and creativity in teaching and learning.  

 The principal was very well supported by the in-school leadership team who 

demonstrated a clear, shared vision for the school. Members undertook a range of 

curricular, pastoral and administrative duties conscientiously which aligned with the 

school’s identified priorities and their individual strengths.  

 The school facilitated the placement of student teachers in initial teacher education 

programmes.  

 
 

5. The quality of school self-evaluation 
 

 The quality of SSE was good. School leaders and teachers used the school 

improvement process to focus on the teaching and learning of Irish (Gaeilge) in a 

planned and focused manner. School leaders sought the views and opinions of pupils, 

parents and staff as part of the evidence gathering process 

 The school devised a school improvement plan with a range of commendable initiatives. 

To further progress the identified priority, the school should ensure that targets for 

improvement are specific and measurable and clearly delineated from the actions identified 

to achieve them. 

 Very good distributive leadership structures were in place to foster a collaborative 

approach among staff. Commendably, teachers and SNAs had opportunities to 

participate in collaborative working groups, contributing meaningfully to ongoing school 

improvement. 

 

 

 

 

 

 

 

 



 

 

Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

 

 

Submitted by the Board of Management 

 

Area 1   Observations on the content of the inspection report      

 

The Board of Management welcomes the very positive findings of the inspection, which affirm 
the high quality of teaching, learning, leadership and wellbeing provision in the school. The 
report recognises the commitment of staff to fostering a supportive, inclusive and engaging 
learning environment. 

The Board notes many positives in the report: 

 The quality of teaching was very good. Teachers were well prepared. They affirmed and 

encouraged pupils. 

 The quality of pupils' learning was very good. The pupils' learning in English and 

numeracy was very good overall. 

 Support for pupils with identified needs was of a very high quality. The co-ordination of 

this support was exemplary. 

 The quality of support for pupils' wellbeing was very good and represented a significant 

strength of the school. 

 The principal demonstrated exemplary leadership and management skills. 

 The principal was very well supported by the in-school leadership team who 

demonstrated a clear, shared vision for the school. 

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

 

The school has carefully considered the recommendations outlined in the report and has 
already begun implementing the following actions: 

 To further support pupils' listening and concentration skills, teachers are prioritising the 

explicit teaching, modelling and reinforcement of listening behaviours and turn-taking 

across all class levels. Opportunities for collaborative learning, such as pair and group 

work, are being further developed to support these skills in meaningful contexts. 

 As part of the School Self-Evaluation (SSE) process, Gaeilge has been identified as an 

area of focus. The report recognises that "the school devised a school improvement 

plan with a range of commendable initiatives. " It also highlights the need to further 

develop pupils' speaking skills. In response, the school is strengthening its whole-school 

approach to oral language development. Teachers are placing increased emphasis on 

the explicit teaching of a broader range of vocabulary and on supporting pupils to 

construct full sentences. Communicative approaches, including cluichi teanga, role-play 

and structured conversation activities, are being extended across all classes. 



 To ensure that lesson content and tasks are consistently aligned with the range of pupil 

abilities, teachers are further developing differentiated teaching approaches. This 

includes the use of flexible grouping, tiered tasks and more targeted questioning 

strategies. Teachers are also making increased use of assessment data to inform 

planning and to ensure that learning experiences are appropriately challenging and 

supportive for all pupils. 

 

 

 

 

  



 

 

 

The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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